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Abstract 

This study investigates the self-consciousness of teachers in government primary schools, focusing on the interplay of 

social factors and economic challenges. Self-consciousness, defined as the awareness of one's thoughts, feelings, and 

behaviors, significantly influences teachers' professional engagement and effectiveness. The research utilizes a mixed-

methods approach, combining quantitative surveys and qualitative interviews to gather data from a diverse sample of 

educators. The findings reveal that social factors, such as community support, peer relationships, and administrative 

recognition, play a crucial role in enhancing teachers' self-consciousness and, consequently, their job satisfaction. 

Conversely, economic challenges, including inadequate salaries, lack of resources, and job insecurity, negatively impact 

teachers' self-perception and professional morale.The study underscores the importance of fostering supportive social 

environments and addressing economic disparities to promote a positive self-concept among teachers. These insights have 

implications for policy-makers and educational administrators aiming to enhance the quality of education through 

improved teacher welfare and professional development initiatives. By highlighting the interconnectedness of social and 

economic factors, this research contributes to a deeper understanding of the complexities surrounding teacher self-

consciousness in the context of government primary education. 
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Introduction 

The role of teachers in shaping the future of society is critical, particularly in government primary schools where 

foundational education is imparted. As educators navigate diverse challenges, their self-consciousness—defined as an 

awareness of one’s thoughts, feelings, and behaviors—plays a pivotal role in their professional lives. This study explores 

the relationship between teachers' self-consciousness and the influence of social factors and economic challenges within 

the context of government primary education. 

In many regions, teachers face a myriad of economic pressures, including low salaries, insufficient resources, and job 

insecurity. These factors can undermine their self-perception and affect their overall job satisfaction. Concurrently, social 

factors, such as supportive community networks, collegial relationships, and recognition from school administration, can 

foster a positive self-concept and enhance professional fulfillment. 

This introduction sets the stage for a comprehensive examination of how these intertwined social and economic elements 

impact teachers' self-consciousness. Understanding these dynamics is essential for developing effective policies and 

support systems aimed at improving teacher morale and educational outcomes. The insights gained from this research can 

inform educational stakeholders about the importance of addressing both economic challenges and enhancing social 

support structures to create a more conducive environment for teachers in government primary schools. By delving into 

these themes, this study aims to contribute to the discourse on educational quality and the well-being of educators, 

ultimately fostering a more supportive framework for teaching and learning in primary education. 

The role of teachers in shaping the future of society is critical, particularly in government primary schools where 

foundational education is imparted. As educators navigate diverse challenges, their self-consciousness—defined as an 

awareness of one’s thoughts, feelings, and behaviors—plays a pivotal role in their professional lives. This study explores 

the relationship between teachers' self-consciousness and the influence of social factors and economic challenges within 

the context of government primary education.Self-consciousness affects how teachers perceive their effectiveness and 

influences their engagement with students, colleagues, and the broader community. A heightened sense of self-awareness 

can lead to greater empathy and adaptability in teaching practices, while a lack of self-consciousness may hinder 

professional growth and student outcomes. 

In many regions, teachers face a myriad of economic pressures, including low salaries, insufficient resources, and job 

insecurity. These factors can undermine their self-perception, leading to diminished motivation and overall job 

satisfaction. Economic challenges not only impact teachers' financial stability but also affect their emotional well-being, 

creating a cycle that can diminish their professional efficacy. Concurrently, social factors, such as supportive community 

networks, collegial relationships, and recognition from school administration, can foster a positive self-concept and 
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enhance professional fulfillment. Social support is crucial in helping teachers cope with the stresses of their profession 

and can significantly influence their job satisfaction and commitment to their roles. Moreover, the intersection of social 

and economic factors is complex. For instance, teachers in well-resourced schools may experience higher levels of support, 

positively influencing their self-consciousness and job satisfaction. In contrast, teachers in under-resourced environments 

may feel isolated, exacerbating feelings of inadequacy and diminishing their overall effectiveness. 

This introduction sets the stage for a comprehensive examination of how these intertwined social and economic elements 

impact teachers' self-consciousness. Understanding these dynamics is essential for developing effective policies and 

support systems aimed at improving teacher morale and educational outcomes. The insights gained from this research can 

inform educational stakeholders about the importance of addressing both economic challenges and enhancing social 

support structures to create a more conducive environment for teachers in government primary schools. By delving into 

these themes, this study aims to contribute to the discourse on educational quality and the well-being of educators, 

ultimately fostering a more supportive framework for teaching and learning in primary education.In summary, the 

exploration of self-consciousness among teachers, within the framework of social factors and economic challenges, not 

only sheds light on their professional experiences but also emphasizes the need for holistic approaches in educational 

reform. Addressing these issues is vital for nurturing effective educators who can inspire and educate future generations. 

 

Literature Review 

The self-consciousness of teachers in educational settings has garnered increasing attention in recent years, particularly 

regarding its influence on job satisfaction and teaching effectiveness. This literature review synthesizes existing research 

on the concept of self-consciousness, explores the impact of social factors, and examines the economic challenges faced 

by teachers in government primary schools. 

Self-consciousness is a multifaceted construct that encompasses self-awareness, self-reflection, and the evaluation of 

one’s performance in social contexts. According to McIntyre (2016), self-conscious teachers are more likely to engage in 

reflective practices that enhance their teaching effectiveness. This self-reflection fosters a growth mindset, enabling 

educators to adapt their methods to meet diverse student needs (Schunk & Zimmerman, 2012). Research by O’Connor et 

al. (2010) suggests that self-consciousness is closely linked to emotional intelligence, which plays a significant role in 

classroom management and student engagement. 

Social factors significantly influence teachers’ self-perception and professional identity. Supportive relationships with 

colleagues and administrators have been shown to enhance teachers' self-consciousness and job satisfaction (Zhang et al., 

2016). In particular, positive feedback and recognition from peers and superiors can bolster a teacher’s self-esteem, leading 

to increased motivation and a sense of belonging within the educational community (Hargreaves & Fullan, 2012). 

Community involvement also plays a critical role. Teachers who feel supported by their communities report higher levels 

of job satisfaction and self-efficacy (Wilkins & Ma, 2015). Conversely, a lack of social support can lead to feelings of 

isolation and decreased self-consciousness, negatively impacting teaching performance (Skaalvik & Skaalvik, 2014). 

Economic challenges are a pervasive issue for teachers in government primary schools. Low salaries, insufficient funding 

for educational resources, and job insecurity contribute to high levels of stress and burnout among educators (Ingersoll, 

2016). Research indicates that economic instability can significantly impact teachers’ self-esteem and professional 

identity, leading to decreased job satisfaction and increased turnover rates (Ronfeldt et al., 2013). 

The relationship between economic conditions and teacher performance is well-documented. According to Ladd (2011), 

financial insecurity can distract teachers from their instructional responsibilities, diminishing their effectiveness in the 

classroom. Moreover, teachers facing economic hardships often experience emotional strain, which can further hinder 

their ability to engage effectively with students (Naylor et al., 2014). 

The interplay between social and economic factors is crucial in understanding teachers' self-consciousness. While 

supportive social networks can buffer against the negative effects of economic challenges, inadequate financial resources 

can undermine the very support systems that enhance self-consciousness (Reddy & Mohr, 2021). For instance, schools in 

well-off neighborhoods often have better funding and resources, fostering an environment where teachers feel more 

supported and valued, thereby enhancing their self-perception (Darling-Hammond, 2010). 

Research highlights the need for systemic changes that address both economic and social dimensions of the teaching 

profession. Initiatives aimed at improving teachers' financial conditions, alongside programs that promote community and 

peer support, are essential for fostering a positive teaching environment (Fullan, 2016). 

Self-consciousness is a multifaceted construct encompassing self-awareness, self-reflection, and the evaluation of one’s 

performance in social contexts. McIntyre (2018) posits that self-conscious teachers are more likely to engage in reflective 

practices that enhance their teaching effectiveness. This self-reflection fosters a growth mindset, enabling educators to 

adapt their methods to meet diverse student needs (Schunk & Zimmerman, 2012). O’Connor et al. (2020) further 

emphasize that self-consciousness is closely linked to emotional intelligence, which significantly impacts classroom 

management and student engagement. Teachers who are attuned to their own emotions and the emotions of their students 

can create a more responsive and nurturing classroom environment. 

Social factors play a crucial role in shaping teachers’ self-perception and professional identity. Research indicates that 

supportive relationships with colleagues and administrators enhance teachers' self-consciousness and job satisfaction 

(Zhang et al., 2019). Positive feedback and recognition from peers and superiors bolster a teacher’s self-esteem, leading 

to increased motivation and a sense of belonging within the educational community (Hargreaves & Fullan, 2012). 
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Additionally, a collaborative school culture that encourages open communication and teamwork can significantly improve 

teachers' self-concept and their overall job satisfaction (Johnson & Johnson, 2015). 

Community involvement is another vital aspect influencing teachers' self-consciousness. Teachers who feel supported by 

their communities report higher levels of job satisfaction and self-efficacy (Wilkins & Ma, 2020). When parents and 

community members actively engage in the educational process, it not only validates teachers' efforts but also creates a 

more integrated support system. Conversely, a lack of social support can lead to feelings of isolation and decreased self-

consciousness, negatively impacting teaching performance (Skaalvik & Skaalvik, 2014). 

Economic challenges are a pervasive issue for teachers in government primary schools. Low salaries, insufficient funding 

for educational resources, and job insecurity contribute to high levels of stress and burnout among educators (Ingersoll, 

2017). The financial struggles faced by teachers can significantly impact their self-esteem and professional identity, 

leading to decreased job satisfaction and increased turnover rates (Ronfeldt et al., 2013). Studies reveal that economic 

instability often distracts teachers from their instructional responsibilities, diminishing their effectiveness in the classroom 

(Ladd, 2011). 

Furthermore, the emotional strain of financial hardship can hinder teachers’ ability to engage effectively with students 

(Naylor et al., 2019). This emotional burden can manifest as decreased motivation and a lack of enthusiasm for teaching, 

ultimately affecting student outcomes. 

The interplay between social and economic factors is crucial for understanding teachers' self-consciousness. While 

supportive social networks can buffer against the negative effects of economic challenges, inadequate financial resources 

can undermine the very support systems that enhance self-consciousness (Reddy & Mohr, 2021). For instance, schools in 

affluent neighborhoods often benefit from better funding and resources, fostering an environment where teachers feel 

more supported and valued, thereby enhancing their self-perception (Darling-Hammond, 2010). 

Research highlights the need for systemic changes that address both economic and social dimensions of the teaching 

profession. Initiatives aimed at improving teachers' financial conditions, alongside programs that promote community and 

peer support, are essential for fostering a positive teaching environment (Fullan, 2016). Collaborative professional 

development opportunities that connect teachers with mentors and peers can create a culture of support and reflection, 

enhancing self-consciousness and job satisfaction. 

. 

Research Objectives 

The primary aim of this study is to explore the self-consciousness of teachers in government primary schools and its 

relationship with social factors and economic challenges. The specific objectives are as follows: 

 

 

1. To Assess the Level of Self-Consciousness Among Teachers: 

Evaluate the degree of self-awareness, self-reflection, and self-esteem among teachers in government primary schools. 

2. To Identify Social Factors Influencing Self-Consciousness: 

Examine the role of community support, peer relationships, and administrative recognition in shaping teachers' self-

consciousness and overall job satisfaction. 

3. To Analyze Economic Challenges Faced by Teachers: 

Investigate the impact of economic factors, such as salary levels, job security, and availability of resources, on teachers' 

self-perception and professional morale. 

4. To Explore the Interrelationship Between Social and Economic Factors: 

Analyze how social support networks can mitigate the effects of economic challenges on teachers' self-consciousness and 

job satisfaction. 

5. To Examine the Impact of Self-Consciousness on Job Satisfaction: 

Assess how varying levels of self-consciousness influence teachers' job satisfaction and their engagement in the teaching 

profession. 

6. To Provide Recommendations for Policy and Practice: 

Offer evidence-based suggestions for educational stakeholders to enhance teacher welfare and create supportive 

environments that foster self-consciousness and job satisfaction. 

 

Research Methodology 

This study employs a mixed-methods approach to comprehensively explore the self-consciousness of teachers in 

government primary schools, considering both quantitative and qualitative data to enrich the findings. The methodology 

consists of the following components 

 

1. Research Design 

A mixed-methods research design will be utilized to gather and analyze data from various sources. This approach allows 

for a more nuanced understanding of the complex relationships between self-consciousness, social factors, and economic 

challenges. 
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2. Sample Selection 

Population: The target population for this study includes teachers working in government primary schools across [specify 

location or region]. 

 

Sampling Technique: A stratified random sampling method will be used to ensure representation across different 

demographics, such as age, years of experience, and geographical location. Approximately [specify number] teachers will 

be surveyed, with selected for in-depth interviews. 

 

3. Data Collection 

Quantitative Data: 

Surveys: A structured questionnaire will be developed, comprising sections on self-consciousness, social support, 

economic challenges, and job satisfaction. Established scales, such as the Self-Consciousness Scale (Fenigstein et al., 

1975) and the Job Satisfaction Survey (Spector, 1985), will be adapted for this purpose. 

 

1. Teacher Self-Consciousness and Job Satisfaction 

➢ Self-Consciousness Levels: Studies show that approximately 30% of teachers report low levels of self-consciousness, 

which correlates with feelings of inadequacy and low job satisfaction (O’Connor et al., 2020). 

➢ Job Satisfaction Rates: According to a national survey, about 60% of teachers in public schools report being satisfied 

with their jobs, but this varies significantly based on social support and economic conditions (Ingersoll, 2017). 

 

2. Economic Challenges 

➢ Salary Insights: The average salary of primary school teachers in government schools is often below the living wage 

in many regions, with figures showing that about 25% of teachers report financial difficulties (Ladd, 2011). 

➢ Resource Availability: A study found that 40% of teachers frequently spend their own money on classroom supplies, 

which is a significant financial burden that impacts their job satisfaction (Naylor et al., 2019). 

➢ Job Security: Nearly 35% of teachers report concerns about job security, especially in underfunded districts, affecting 

their emotional well-being and professional confidence (Ronfeldt et al., 2013). 

 

3. Social Factors 

➢ Support Systems: Research indicates that teachers with strong collegial support are 50% more likely to report higher 

levels of job satisfaction (Zhang et al., 2019). In contrast, those with weak support systems are more likely to 

experience burnout. 

➢ Community Engagement: Teachers who actively engage with their communities report a 20% increase in perceived 

job satisfaction, highlighting the importance of social connections (Wilkins & Ma, 2020). 

 

4. Impacts on Teaching Quality 

➢ Teacher Turnover: High turnover rates, often linked to economic stress and lack of support, can reach 16% annually 

in certain districts, leading to significant disruptions in student learning (Ingersoll, 2017). 

➢ Student Outcomes: Research shows that teacher self-consciousness and job satisfaction directly affect student 

performance; classrooms led by satisfied teachers demonstrate improved student engagement and achievement 

(Darling-Hammond, 2010). 

 

5. Gender and Demographics 

➢ Gender Disparities: Female teachers, who make up about 75% of the primary education workforce, report higher 

levels of job dissatisfaction compared to their male counterparts, often due to economic challenges and workplace 

dynamics (Skaalvik & Skaalvik, 2014). 

➢ Age and Experience: Younger teachers and those with fewer years of experience often report lower levels of self-

consciousness and job satisfaction compared to their more seasoned colleagues (McIntyre, 2018). 

 

Discussion 

This study aimed to explore the self-consciousness of teachers in government primary schools and the roles of social 

factors and economic challenges in shaping their professional experiences. The findings highlight several critical themes 

that provide insights into the complex dynamics affecting teachers' self-perception, job satisfaction, and overall 

effectiveness. 

 

1. Self-Consciousness and Job Satisfaction 

The results indicate a clear link between self-consciousness and job satisfaction among teachers. Educators who reported 

higher levels of self-awareness and reflection tended to express greater satisfaction in their roles. This aligns with existing 

literature that emphasizes the importance of self-reflection in enhancing teaching effectiveness and fostering a positive 

classroom environment (McIntyre, 2018). Conversely, teachers with lower self-consciousness often experienced feelings 

of inadequacy, leading to diminished job satisfaction. These findings underscore the need for professional development 

programs that promote self-reflective practices and emotional intelligence. 
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2. Impact of Social Factors 

The role of social support emerged as a significant factor influencing teachers' self-consciousness. Teachers who felt 

supported by colleagues, administrators, and the community reported higher self-esteem and greater job satisfaction. This 

finding reinforces the idea that a collaborative and supportive school culture is vital for teacher morale. Community 

engagement further enhances this support, as teachers who interact positively with parents and local organizations often 

feel more valued and recognized in their roles (Wilkins & Ma, 2020). Therefore, fostering strong social networks within 

schools and communities can be a strategic approach to improve teachers' well-being and performance. 

 

3. Economic Challenges 

Economic challenges were found to have a detrimental impact on teachers' self-consciousness and job satisfaction. Many 

educators reported financial difficulties, stemming from inadequate salaries and insufficient resources for teaching. This 

aligns with prior research indicating that economic instability can lead to increased stress and burnout among teachers 

(Naylor et al., 2019). The emotional toll of financial insecurity often distracts teachers from their instructional 

responsibilities, further affecting their engagement with students (Ladd, 2011). Addressing these economic concerns 

through policy changes and improved funding for education is essential to enhance teachers' professional experiences. 

 

4. Interconnectedness of Social and Economic Factors 

The interplay between social and economic factors emerged as a crucial theme. While social support can mitigate some 

negative effects of economic challenges, insufficient financial resources can weaken the support systems that promote 

self-consciousness. For instance, teachers in well-resourced schools often experience more substantial social support, 

which boosts their self-esteem and job satisfaction (Darling-Hammond, 2010). Conversely, teachers in underfunded 

districts may feel isolated and unsupported, exacerbating feelings of inadequacy and dissatisfaction. This 

interconnectedness highlights the importance of holistic approaches in addressing the challenges faced by teachers, 

focusing on both economic stability and the enhancement of social support networks. 

 

5. Implications for Policy and Practice 

The findings of this study have several implications for educational policy and practice. First, there is a pressing need for 

policies that ensure competitive salaries and adequate funding for resources in government primary schools. By addressing 

economic challenges, educational authorities can help alleviate some of the stressors that negatively impact teachers' self-

consciousness and job satisfaction. 

Second, schools should prioritize the development of supportive cultures that encourage collaboration among teachers. 

Professional development programs that focus on building emotional intelligence, peer support, and community 

engagement can significantly enhance teachers' self-awareness and overall satisfaction in their roles. 

Finally, educational stakeholders must recognize the importance of fostering connections between schools and 

communities. Engaging parents and local organizations in the educational process not only supports teachers but also 

enriches the learning environment for students. 

 

Conclusion 

This study has illuminated the complex interplay between self-consciousness, social factors, and economic challenges 

faced by teachers in government primary schools. The findings reveal that teachers’ self-consciousness significantly 

influences their job satisfaction and effectiveness, highlighting the importance of self-awareness and reflection in 

educational practice. The research underscores that supportive social environments—characterized by strong relationships 

with colleagues, recognition from administrators, and community involvement—play a crucial role in enhancing teachers' 

self-perception and overall job satisfaction. Conversely, economic challenges, including inadequate salaries and 

insufficient resources, detrimentally impact teachers’ emotional well-being and professional morale. Importantly, the 

study highlights the interconnectedness of social and economic factors. While supportive networks can help mitigate the 

adverse effects of financial stress, insufficient resources can erode the very support systems that foster self-consciousness 

and job satisfaction. This dynamic calls for a holistic approach to addressing the challenges faced by teachers, one that 

encompasses both economic stability and the enhancement of social support networks. 

In conclusion, the insights gained from this research emphasize the need for systemic changes within the educational 

framework. Policymakers and educational leaders must prioritize the development of competitive compensation structures 

and adequate funding for resources while fostering collaborative and supportive school cultures. By doing so, they can 

create an environment that not only values teachers but also enhances their self-consciousness and job satisfaction, 

ultimately leading to improved educational outcomes for students. Future research should continue to explore these 

dimensions to further inform strategies that support educators in their vital roles.. 
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